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Abstract 
The innovative character has an ethical implication in the motivational quality of those who innovate, of what is innovated, and 
what innovation is for. The possession of intellectual, moral, technical and social habits shape an ethos, a stable way to act and 
behave according to principles or criteria, which must lead to achieve a fuller and more habitable life. Educational institutions 
according to their nature and purpose have a responsive capability to contribute to social reconfiguration, helping to enable 
freedom to choose what is valuable through the personal ethos.
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1. Introduction 
Educational innovations and their impact on social consistency are a call to leadership and innovation capacity 
for those who in organizations and society seek to meet the genuine needs of human beings and manage their 
improvement. Innovation and personal growth are a binomial social need for reconfiguration. Recovering the 
concept of habit and its pedagogical value is the key to true innovation in educational institutions. Helping to shape 
the personal ethos of children, youth and adults through educational activities is the educational institution 
commitment and the foundation for building a better future. The biggest challenge of education is to foster and 
expand social participation in the improvement of  welfare, enabling the innovator to make his innovation 
“valuable” to those in need and to everybody’s well-being through a set of qualities. This implies sensitivity to 
perceive and satisfy the needs of other persons based on human beings’ knowledge. 
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2. Educational innovations and their impact on social reconfiguration 
In a globalized world, problems are common; concerns are often, solutions are appropriate to every problem and 
context,  thought  by  the  participants.  However,  the  knowledge  we  produce  serves  as  stimulus  to  thinking,  or  as  
challenge to the risk of attacking or thinking certain innovations (Estebaranz, 2000: 10). Research carried out in the 
U.S. (Louis, 2000), Europe (Crois, 2000) and Latin America (Blanco and Messina, 2000) and (Parra, Castañeda, 
Camargo and Tedesco, 1997) have shown the progress, problems, achievements, contradictions, and decreases in 
educational innovations. 
Innovations in educational institutions developed in the twentieth century, have been done out of applications 
from educational theories and economist theories of a company, mostly focused on the instrumental. Innovations 
promoted by the educational reforms and within institutions led by their managers and educators have emerged more 
to meet the demands of society and very little to the genuine needs of the human being. They have moved from 
competitiveness and market laws, from the extrinsic and not from the intrinsic. 
Various ideologies converge in the same establishment, pedagogical, psychological and humanistic theories 
along with models of management and administration which are typical of mechanistic organizational theories of the 
time and vanguard theories leading school change, making a confusing environment in which it is intended to clarify 
the role innovations. 
The new elements of the various initiatives developed in the twentieth century, led by the protagonists of 
educational change, allows to configure the concept of innovation, including: a seal in the institutional life of the 
influential personalities of their leaders, conceptions or ideologies religious communities and NGOs, a challenge to 
the traditional stereotyped ways that make a difference in the application of educational theories, and as a response 
to educational policies motivated by investment criteria, incorporation of technology, total quality which makes a 
change through administrative and management strategies, curriculum design models, methods and types of 
education and evaluation. 
In recent years the knowledge society has highlighted the need for innovation in organizations. It is no longer 
enough to have one or two managers, "with ideas." The ability to innovate is not restricted to a few individuals with 
special qualities, and it is not exclusive of companies (Rodriguez, 2002: 168). Innovation becomes "an obligation in 
the life of organizations" (Larrea, 2006: 21) and turns therefore into a mechanism for strategic differentiation "it is 
an undeniable part of the portfolio of the XXI century" (Drucker 1985: 13). From an economist view of the 
organization, the concept of innovation is set in accordance with the laws of the market as “a competitive advantage 
to be developed in all members of an organization at the level where everyone is” (Drucker, 1986). 
Although educational innovations represent a fundamental tool of education policies for social transformation, 
they have not achieved sufficient impact on personal, family, community, political, and economic environments to 
effectively and efficiently contribute to social reconfiguration. 
Educational innovation is not just a pedagogical change, instead, the relationship innovation and society plays an 
important role in the education proposals. Educational and social dimension are variables around, in which the 
current thinking on educational innovation moves. Recommendations revolve around the redefinition of the social 
function of schools that overflow while giving meaning to pedagogical issues. (Parra, Castañeda, Camargo and 
Tedesco, 1997). 
Stability of educational innovations and its ability to impact on social consistency, draw a big question. "On the 
one hand from the demands that the contemporary world is demanding the company and in particular education, a 
fact that leads to thinking and guiding educational change theoretically, in a radical and drastic way according to a 
new order in process. And, secondly, from the ability that all innovative proposals must have to affect not just one 
school, but on the contrary, affect and penetrate the multiplicity of possible axes in order to generate multi-
directional movements that promote removal or alteration of all: School revolution "(Cajiao, 1997:29). 
Benedict XVI, in his message for World Day of Peace 2010, said that humanity needs a major cultural renewal; it 
needs to rediscover those values that constitute the solid foundation on which to build a better future for all. Crisis 
situations,  for  which  the  world  is  currently  going  through  -whether  they  have  an  economic,  a  feeding,  an  
3604  Luz Yolanda Sandoval et al. / Procedia Social and Behavioral Sciences 15 (2011) 3602–3607
environmental or a social character, are also in the end, moral crises interrelated with one another. They require us to 
rethink the road of ordinary men and in particular, a new way to live with new rules and forms of engagement. It is 
essential to have an effective change of outlook, leading everyone to adopt new lifestyles, new forms of behavior 
based on criteria and more on the truth, beauty, goodness, in human life itself; it must be committed to all persons, 
institutions, social groups, and the State. The ethical crisis that permeates the global society invites all participants to 
grow in freedom and capacity for coexistence. 
In some studies of educational innovations (Parra, Castañeda, Camargo and Tedesco, 1997) and those related to 
business innovation (Rodríguez, 2002) stand out how the innovative spirit of innovation is essential to the renewal 
or modification, stability and impact of innovations for the betterment of society. The innovative qualities: 
flexibility, creativity to develop new innovations, and the ability to transform not only the person but also the 
innovative project, are relevant. Innovation, says Rodríguez (2002: 168-170), has been more focused on processes 
and outcomes than the characteristics of the innovator. Innovation claims more than process and situation, though 
that something else includes the characteristics of process and situation. Innovation occurs in the relationship, whose 
meaning is given by the subjects of that relationship, and the action that results from this situation. That something 
else refers to a third consideration, the mediating character of the action of the employer, the educator between the 
end and the process. 
The need to strengthen educational innovations and innovative qualities emerge as a priority so that they can 
generate lasting impacts to the reordering of society, therefore, developing the ability to innovate in children, youth 
and educators across the educational action is a challenge for the school. The future of society depends on the 
innovative action and the ability to modify events, open new possibilities. Without effective and determined action 
in the innovator, groundbreaking changes will not take place. 
Everyone can be innovative, innovation is not exclusive to a particular type of organization, and everyone can 
innovate in all fields. Innovation is primarily a human action as the personal qualities of innovation and the qualities 
of innovation are the key to social consistency. 
2. The innovative character: qualities of innovators and innovation 
The innovative spirit and innovative action, which is present in innovation, leads us to ask who innovates?, where 
to innovate?, What for to innovate? Innovation has anthropological and ethical basis because the person is a source 
of innovation, "the essential thing is the novelty of the innovative action in accordance with the attitudes of those 
who carried out this action" (Rodriguez, 2002: 171). The nature of innovation is what leads us to foundation of the 
innovative anthropological task. "Human novelty lies in the person, herself irreplaceable novelty, which provides 
occurrences and inventions and whose living situations always generate different and somewhat unique problems: 
the person as a free agent in history is the protagonist of innovation, since he is the only being able to lead and come 
up with initiative. However, the presence of novelty in social life suggests the need to assimilate it and grant it a 
context which changes the previous situation: This is the problem of social change and the agents that carry it out. 
(Yepes, 1999:12) 
Innovation comes from the donation character of the person, in that what is proper to the person is to donate or 
offer (Polo, 1999: 222-223). The person, as long as he is giving, opens and in that opening is able to meet the needs 
that must be met, so that the offer becomes a novelty -creativity- for those who require the satisfaction of needs. The 
enrichment of one’s demonstration –that is innovation– relates as “the demonstrative being -the person- is the one 
that when acting, puts something uniquely own and gives it to others: an intimacy that opens "(Polo, 1977: 75). Any 
offer carries a new novelty that makes what has been offered –innovated- have that "innovative added-value and 
makes it valuable for those in need. The value is perceived, through innovative products, in who is able to notice, 
more than any other, needs and ways of meeting them. It is through such knowledge that processes already in place 
can be influenced, and be redirected, giving them the innovative character, producing the imbalance that leads to 
profits for those who have been able to innovate. 
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One will hardly be able to innovate if he does not take into account each other's needs and how best to meet them. 
Hence innovation directly refers to social action, the interaction of various actors in establishing this relationship, 
the exchange that takes place in accordance with what has been innovated and required by that or those to whom 
innovation is addressed. Thus, what is emphasized is not the relationship, understood as functional modules, but the 
people who are related. From this perspective, innovation does not depend on the function, but on attitudes. 
Attitudes depend on people and not on the functions they perform. Precisely innovation highlights the leading role 
of the employer, and the educator in a community to the extent that the innovative nature leads him to open up to 
others and in that openness he detects what can improve both those who demand and those who offer. The goodness 
sought by the innovator is obviously the one required, but previously there is no such openness to others, it will be 
difficult to perceive rightness and how to satisfy it. 
Besides attitude, innovation also requires a field, a structure in which it is manifested and the novelty that leads to 
what is offered will be appreciated. The field itself does not ensure the novelty of innovation. Today we can state 
that innovation as an attitude opens to all fields in which human relationships take place. The framework, within 
which coexistence operates, is the community for the social character of human beings. Hence, innovation is not an 
exclusive concept of the economic area; it covers other areas of the social sphere in which there is also innovation, 
not necessarily mediated by economic exchange. 
The personal nature of innovation as well as being manifested in attitudes, and in the field or structure, is also 
reflected in the decision of what and what for to innovate. Not everything that can be done must be done "in the 
welfare pursued. However, the existence of that welfare requires knowing it as such, to want it and move to its 
achievement. 
     The innovative character is linked to the welfare that is pursued in the relationship and calls for consistency in 
attitudes by those who act, and the effort in achieving welfare. And this is possible through exercise and 
implementation of virtues, as stated by Thomas Aquino, "for there is virtue, two things must attended: what you do 
and how to do it" (Quodl. 4, a. 19). Why virtue is highlighted as an essential basis for understanding innovation? 
Simply, the reason is that it is only possible for one to open to a larger purpose through virtues. The innovator needs 
of virtue. The ethical dimension is inseparable from the innovative character and is an excellent way to ensure the 
effectiveness of what is intended. 
Deciding upon what to innovate is always a personal matter, to the extent that on who decides it is decided, it is 
not a matter of science. The science –the market– can tell us what is most convenient, but not what should be done. 
Whoever  innovates  has  the  knowledge  that  goes  along  with  such  innovation,  and  has  to  keep  in  mind  the  
achievement of the best product at the lowest possible cost, along with that other achievement that looks at the 
growth of the one that needs to satisfy a need with that product, and therefore, one’s own personal growth which 
manifests itself in the attainment of virtues. 
From this anthropological perspective, innovation requires conditions and virtues in the innovator for its proper 
exercise: (Rodriguez, 2002: 180-184). 
 The first condition that is required is a permanent attitude of openness to the real. The innovative action is 
related to the need to help meet one’s own needs and the others’. For this, the innovator has to open to the 
world of reality, to what human beings need to live according to their nature and purpose. They need to 
leave their own confinement to perceive the society and human being’s actual needs in order to serve. The 
opening requires the virtue of humbleness. 
 The second condition required is precisely relationship. The opening leads to treat the other, and to know 
the other involves closeness and intimacy with others. Coexistence, as openness, starts taking shape of a 
relationship. The coexistence, that being-with-others, feature of the personal character, calls the innovator 
to discover the needs of others for personal improvement and participate in satisfaction to its own growth. 
The relationship between the innovator and the recipient of innovation must lead to the satisfaction of real 
needs and improvement of the innovator and of who agrees to what has been innovated due to its value. 
 The  third  condition  the  innovator  must  possess  is  science.  In  order  for  the  innovation  to  acquire  an  
innovative character, science is needed to illuminate the truth about the man; what he needs to meet in 
accordance with reality (nature and purpose) and to choose to offer him something that is consistent with 
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that truth. The theoretical purpose of science is to brighten the truth about man and the world we inhabit 
while the practical aim is to form an opinion that leads straight to adhere to the truth and to repulse the 
opposite errors. Intelligence leads to understand and grasp the truth, and the willingness to opt for 
something in accordance with that truth. 
 The fourth condition required is strength. To carry out innovation, an interior disposition is needed, a 
strong element of personal struggle, the exercise of virtues: strength, fortitude, and perseverance. The 
innovator needs the strength to achieve the intended purpose, to carry out that action that he himself is 
unable to do, to overcome to achieve success and the task assigned. The uncertainty in which innovation 
takes place requires overcoming obstacles that arise, and face more ambitious goals. Perseverance, patience 
in the fight against acquired flaws themselves to help more effectively with the satisfaction of needs, 
require a special exercise of the strength which is not present at the beginning of innovative activity. The 
strength is the condition to ensure and encourage at all times, innovative action. 
 The fifth condition needed is to ask for advice. Science requires counselling to implement the practical 
dimension to a particular situation. Counselling is a way of ensuring the practical view of the truth known. 
By means of counselling, the innovator is left in a position to hit the right decision by seemingly 
insignificant events. To take or not to take advice is to assume one’s own risk of inherent uncertainty. This 
virtue requires two essential virtues: humbleness –not to trust one's own judgment, and docility –knowing 
how to share different performance criteria. 
The anthropological foundation present in innovation leads us to recognize the importance of developing and 
improving the ability of openness, relationship, and knowledge through the exercise of virtues so that innovations 
that are offered, meet the real needs of human beings and achieve their mission on improving innovation and those 
who benefit from it. Innovation and personal growth of the giver and the receiver is a binomial social need for 
reconfiguration. 
3. The personal ethos: a contribution of the educational institution to the development of innovative capacity 
and social consistency 
The choice for the XXI century in accordance with the anthropological and ethical dimension of innovation, the 
nature and purpose of the educational institution and what is required to achieve social consistency in a globalized 
world, would guide the innovation and educational improvement, to personal growth through the formation of habits 
and the search for the truth. 
Education is help to the growth of the person, (Polo, 2006) the formation of habits is crucial to growth of the 
individual, a human person is more when he better knows and loves. Education is meant to help the growth of 
intellectual, moral and social habits. "Maturation of a person lies in the provision of habits that will refine its 
understanding, willingness and love that help think, usually act well and coexist" (Barrio, 2007:15). The good and 
positive operative habits are called virtues and the bad or negative ones vices. There are three types of virtues: 
intellectuals that enable to think well, the moral that improves willingness, and the social ones that enable us to the 
social coexistence. 
Getting virtues requires an intelligent guidance of behavior and moral effort or willpower. When this mode of 
action is punched, it emerges in new situations with less effort. For a hardworking person, it turns out natural to take 
advantage of time even if it means an effort, likewise to find it uncomfortable to be idle. The decisions we make will 
lead us to enrich or impoverish, to improve or deteriorate. Barrio (2007: 15-18). 
Good operating habits make human life more habitable, develop the ability of coexistence and enable freedom. It 
turns repulsive for a virtuous person to act in an opposite way. The person who lacks stable patterns of thinking and 
criterion to act, will therefore lead a life made of improvisations, and blows, it ends up uninhabitable for 
incoherence, no sticking, and unavailable for coexistence. 
Luz Yolanda Sandoval et al. / Procedia Social and Behavioral Sciences 15 (2011) 3602–3607 3607
If education is, above all, enable freedom of every person to be sensitive to the call of what is valuable –help 
grow as a person, and if we understand that the main object of education is the humanization of the person, and that 
does not lie only on "having more" (media, talents, skills), but mainly "being more"; then it is essential to recover 
the concept of habit in education, the educational value of the effort to provide intellectual, social and moral habits 
which enable personal development. This involves recovering the pedagogical discourse in this direction and 
overcome the theories’ sense that put their effort in expertise, learning skills, strategies and support of ICT's to 
ensure effective learning. 
The possession of intellectual, moral, technical and social habits shape an ethos, a stable way to act and behave 
according to principles or criteria that must lead to achieving a habitable and fuller life. The educational institution 
according to its nature and purpose is responsive to contribute to the social reconfiguration helping to enable the 
freedom to choose what is valuable, through the personal ethos. Recovering the concept of habit and its pedagogical 
value is the key to true innovation in the school. Helping shape the personal ethos of children, youth and adults 
through educational activities is the commitment of the educational institution and the foundation to build a better 
future. 
References 
ACI Prensa. (2006). Mensaje de S.S. Benedicto XVI para la Jornada Mundial de la Paz 2007, 8-XII.  
ACI Prensa. (2009). Mensaje de S.S. Benedicto XVI para la Jornada Mundial de la Paz 2010, 15-XII.  
Barrio, J.M. (2007). “Cómo formar la segunda naturaleza. Notas antropológicas acerca de la educación de los hábitos”, Estudios sobre 
Educación, Nº 13, Pamplona España, pp. 7-23. 
Blanco Roberto y Messina Graciela (2000), Estado del arte sobre las innovaciones educativas en América Latina, Bogotá , Colombia, Convenio 
Andrés Bello. 
Crois, Francoise (2000). “La innovación en la educación y en la formación en Europa” .En Estebaranz. Aracely. (Ed). Construyendo el cambio. 
Perspectivas y propuestas de innovación educativa. Madrid: Universidad de Sevilla.  
Drucker, P. (1986). Innovation and Entrepreneurship. London: Pan Books. 
Drucker, Peter (1985): Innovation and Entrepreneurship. Nueva York: Harper & Row. 
Estebaranz. Aracely. (Ed). (2000). Construyendo el cambio. Perspectivas y propuestas de innovación educativa. Madrid: Universidad de Sevilla.  
Larrea, José Luis (2006): El desafío de la innovación. Barcelona: UOC. 
Louis Karen, (2000). “Más allá del cambio dirigido. Reconsiderando como mejoran las escuelas”. Universidad de Minesota. En Estebaranz. 
Aracely. (Ed). Construyendo el cambio. Perspectivas y propuestas de innovación educativa. Madrid: Universidad de Sevilla.  
Morandé Court, Pedro. (1999) ¿es posible una ecología humana?. En Revista Humanitas, N° 14, 
Parra, R., Castañeda, E., Camargo, M., Tedesco, J., (1997). Innovación escolar y cambio social. Proyecto Génesis. Bogotá: Fundación FES y 
FRB. Tomo I. 
Polo, L. (1977). Ética. Hacia una versión moderna de los autores clásicos. Madrid: Unión Editorial. 
Polo, L. (1999). Antropología Trascendental I. Pamplona: EUNSA. 
Polo, Leonardo., (1999). La  persona humana y su crecimiento. Pamplona: EUNSA.  
Polo, Leonardo., (2006). Ayudar a crecer. Cuestiones filosóficas de la educación. Pamplona: EUNSA.  
Rodríguez, A. (2002). “la innovación como forma de participación social”. En Naval, C. (ed.), Participar en la sociedad civil. Pamplona: 
EUNSA. 
